East Farleigh Primary School

Curriculum Map Summer Term: Year 4

Term 5: Term 6:

- Forrest School/Outdoor Learning - Forrest School/Outdoor Learning
- Visit to Rochester Cathedral inc. train ride.

- Multiplication Tables Check practise - Year 4 Multiplication check
- Arts Festival - Sports Day
- Colour Run - Summer Fayre

- Year 6 Performance

- Positive Dojo messages - Father’s Day Invites
- Weekly updates, reminders and new articles on the website - Positive Dojo messages
- Weekly updates, reminders and new articles on the website

Alba The Hundred Year Old Fish The Saga of Erik the Viking Julius Caesar Who Was Julius Caesar? (Jim O’Connor)

The Travel Book Tilly Mint Learns to Fly The Firework Maker’s Daughter The Roman Mysteries series (Caroline Lawrence)
Survivors Stone Age Boy The Wind in the Willows Viking Boy by Tony Bradman

The Dragon of Krakow The Lion the Witch and the Wardrobe The Legend of Podkin One-Ear The Dragon’s Hoard: Stories from the Viking Sagas

Non-Fiction Website & Online Poetry Werewolf Club Rules by Lari Don
Vikings in 30 Seconds by Philip Steele

Decimals
e  recognise and write decimal equivalents of any number of tenths or hundredths,
° recognise and write decimal equivalents to 1/4; 1/2; %,
. round decimals with one decimal place to the nearest whole number,
e compare numbers with the same number of decimal places up to two decimal places.

Money
e  Estimate, compare and calculate different measures, including money in pounds and pence.

Time
e  Convert between different units of measure [for example, kilometre to metre; hour to minute].

Geometry
e  Compare and classify geometric shapes, including quadrilaterals and triangles, based on their properties and sizes,
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e Identify acute and obtuse angles and compare and order angles up to two right angles by size,
e Identify lines of symmetry in 2-D shapes presented in different orientations,
e  Complete a simple symmetric figure with respect to a specific line of symmetry.
Statistics
e Interpret and present discrete and continuous data using appropriate graphical methods, including bar charts and time graphs,
e  Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other graphs.

Geometry — position and direction
e Describe positions on a 2-D grid as coordinates in the first quadrant,
e  Describe movements between positions as translations of a given unit to the left/right and up/down,
e  Plot specified points and draw sides to complete a given polygon.

“Race Against Time” Investigation

Focus: Time and unit conversions

Set up a time challenge circuit

Activities: Convert between hours and minutes, estimate and measure how long tasks take (running laps, tidying tables), plan a school trip schedule, calculating travel times and activity durations.
Enrichment Outcome: Children understand time as a real-world measure and practise conversions meaningfully.

“Shape Architects” Design Project

Focus: Geometry, symmetry, angles

Children become architects designing buildings or playgrounds using geometric shapes.

Activities: classify shapes used in structures, identify acute, obtuse and right angles, create symmetrical patterns in floor plans or mosaics (link back to Islamic Art in Term 1), build models using
construction materials.

Enrichment Outcome: Pupils connect geometry to design, architecture and engineering.

1. Maths Reasoning Talk: Explaining Decimals and Fractions
Activity:
Children explore connections between fractions and decimals through partner discussion. Using place value charts, number lines, and visual representations, pupils discuss prompts such as:

What is the decimal equivalent of 1/2, 1/4, and 3/4?

How can we represent tenths and hundredths as decimals?
Which number is greater: 0.6 or 0.56? How do you know?
How could we round 3.7 to the nearest whole number?

Purpose: To deepen pupils’ conceptual understanding of decimals and fractions by encouraging them to articulate mathematical reasoning.
Audience: Talk partner or small group.

Outcome: Children clearly explain decimal—fraction relationships, compare decimal values, and justify rounding decisions using mathematical language.

2. Real-Life Maths Talk: Money and Measurement Problems




East Farleigh Primary School

Curriculum Map Summer Term: Year 4

Activity:
Children are presented with real-life problem scenarios involving money and measurement. In small groups, they discuss strategies to estimate and calculate solutions.

Purpose:

To develop mathematical reasoning and problem-solving through collaborative discussion.
Audience:

Small group discussion.

Outcome:

Children articulate calculation strategies and explain how mathematics is used in everyday contexts.

3. Shape Detectives: Classifying and Describing Geometry

Activity:

Children investigate a collection of 2-D shapes. In pairs or groups, they discuss and classify shapes based on their properties.
Children explain their reasoning and justify how they grouped shapes.

Purpose: To strengthen pupils’ ability to classify shapes and explain geometric properties using mathematical language.
Audience: Talk partner or small group.

Outcome: Children confidently describe and compare geometric shapes, explaining classifications using mathematical vocabulary.
White Rose End of Unit Assessments,

Mock MTC check (using timetables.co.uk and TTRS),

Accelerated Reader STAR Maths Assessment.

White Rose End of Unit Assessments,

MTC check,
Accelerated Reader STAR Maths Assessment.
Unit E: Europe Unit F: Stories and Plays & Poetry — Different Forms

- The Travel Book, - The Firework Maker’s Daughter,

- Survivors, - The Wind in the Willows,

- The Dragon of Krakow, - The Legend of Podkin One-Ear,

- Non-Fiction Website & Online Poetry - Werewolf Club Rules.

Word Reading: Word Reading:

e  Apply growing knowledge of root words, prefixes and suffixes (etymology and e Apply growing knowledge of root words, prefixes and suffixes (etymology and morphology)
morphology) as listed in English Appendix 1, both to read aloud and to understand as listed in English Appendix 1, both to read aloud and to understand the meaning of new
the meaning of new words read further exception words, noting the unusual words,
correspondences between spelling and sound, and where these occur in the word. e  Read further exception words, noting the unusual correspondences between spelling and

sound, and where these occur in the word.
Comprehension:
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e  Read a wide range of books that are structured in different ways and read for a range
of purposes,

e  Discuss many words and phrases that capture the reader’s interest and imagination,

. Identify how language, structure and presentation contribute to meaning,

e Identify themes and conventions in an increasing range of books,

e  Confidently retrieve and record information from non-fiction.

Skills and strategies:

. Recognise and read Year 3&4 Word List,

e Enhance understanding in information text through, e.g. illustration, photographs,
diagrams and charts,

. Look for specific information in texts using contents, indexes, glossaries, dictionaries,

e Identify different purposes of texts, e.g. to inform, instruct, explain, persuade,
recount,

e  Skim to gain the gist of a text or the main idea in a chapter,

e Increase their familiarity with a wide range of stories and plays and retelling some of these
orally with an appropriate use of story-book language,

e Discuss many words and phrases that capture the reader’s interest and imagination,

. Identify themes and conventions in an increasing range of books,

e Prepare play scripts to read aloud and to perform, showing an increasing understanding
through intonation, tone, volume and action,

e Recognise a range of poetic forms [for example, free verse, narrative poetry].

Skills and strategies:
. Recognise and read Year 3&4 Word List,
e  Read aloud with attention to and increasing range of punctuation, including full stops,
question, exclamation and speech marks and intonation.

Writing

Alba The Hundred Year Old Fish: Genre — Non-chronological report in the form of an
information board

Writing outcome: To write an information board for an exhibit in an aquarium.

Greater depth writing outcome: To include a graphic on the board for a short video clip and
write the voiceover script for it.

Spoken language:
. Listen and respond,

e  Askrelevant questions,

e Use spoken language: speculating, hypothesising, imagining and exploring ideas,

e  Articulate and justify answers,

e  Maintain attention and participate actively in collaborative conversations,

e  Consider and evaluate different viewpoints,

e  Participate in discussions, presentations, performances, role-play, improvisations and
debates,

e  Select and use appropriate registers for effective communication.

Reading comprehension:
. Predict from details stated and implied,
. Use dictionaries to check the meaning of words,

Julius Caesar - From A Stage Full of Shakespeare Stories: Fiction — Play script
Writing outcome: To write a play script for part of the story.

Greater depth writing outcome: To rewrite part of the story as a play script including omens and use
weather descriptions to reflect the mood.

Spoken language:
e  Speak audibly and fluently,

. Participate in discussions, performances, role-play, improvisations and debates,
e Askrelevant questions,

e Articulate and justify answers,

e Use spoken language: speculating, hypothesising, imagining and exploring ideas.

Reading comprehension:
e Identify themes and conventions,
e Discuss words and phrases that capture the reader’s interest and imagination,
e  Explain meaning of words in content,
e  Draw inferences (characters’ feelings, thoughts and motives); justify with evidence,
. Predict from details stated and implied,
e |dentify how language, structure and presentation contribute to meaning,
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Discuss words and phrases that capture the reader’s imagination

Explain meaning of words in context,

Draw inferences such as inferring characters’ feelings, thoughts and motives from
their actions,

Retrieve and record information from non-fiction,

Identify main ideas from paragraphs

Writing composition:

Plan writing by discussing the structure, vocabulary and grammar of similar writing,
Compose and rehearse sentences orally,

Build an increasing range of sentence structures,

Discuss and record ideas,

In non-narrative material, use simple organisational devices,

Assess the effectiveness of own and others’ writing,

Proofread for spelling and punctuation errors.

. Retrieve and record information from non-fiction.

Writing Composition:

e Planning writing by discussing the structure, vocabulary and grammar of similar writing,
. Discuss and record ideas,

e Compose and rehearse sentences orally,

. In non-narrative material, use simple organisational devices,

e Assess the effectiveness of own and others’ writing,

e  Proofread for spelling and punctuation errors.

Enrichment Create a “Class Aquarium Exhibition” “Freeze Frame” Drama Scenes

Focus: Non-chronological reports, information texts Focus: Inference and character understanding
Transform the classroom into a mini aquarium exhibition. Children create freeze-frame poses showing important moments in the story.
Activities: Each pupil researches a different sea creature. They create information boards like Activities:
those found in aquariums. Include headings such as: Groups pose as characters in a key scene. Other pupils infer:

e  Habitat e  What is happening?

e Diet e How are the characters feeling?

o Size e What might happen next?

. Interesting Facts
Display them around the classroom as a museum-style gallery. Enrichment Outcome: Supports inference skills and prediction.
Enrichment Outcome: Children understand the purpose and structure of non-fiction texts and
see how writing is used to inform real audiences. Debate: Was Brutus Right?

Focus: Discussion, reasoning and justification
“Guess the Sea Creature” Game Children debate the question:
Focus: Vocabulary and inference “Was Brutus right to betray Julius Caesar?”
Activities: Children write descriptive clues about an ocean animal without naming it. Activities: Pupils discuss reasons for and against the decision. Present arguments and respond to
Example clues: “I live in cold ocean waters.” “I have sharp teeth and hunt other fish.” Other others’ viewpoints.
pupils guess the creature. Enrichment Outcome: Develops critical thinking and respectful discussion skills.
Enrichment Outcome: Encourages precise vocabulary and strengthens inference skills.
Oracy 1. Aquarium Curators’ Talk: Generating Scientific Ideas and Vocabulary 1. Roman Rumours Talk: Generating Ideas and Dramatic Vocabulary

Activity: Children imagine they are aquarium curators preparing a new exhibit about Alba the
hundred-year-old fish. In pairs or small groups, they discuss:

Activity: Children imagine they are citizens of Rome hearing rumours about Julius Caesar’s growing
power. In pairs or small groups, they discuss:
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What information would visitors want to know about Alba?

What facts might we include about her habitat, diet, behaviour, and lifespan?

Why is Alba special compared to other fish?

Children explore key vocabulary and ideas by discussing possible headings for an information
board, such as Habitat, Diet, Adaptations, Life Cycle, and Interesting Facts.

Purpose: To generate ideas, scientific vocabulary, and possible headings for an information
board.

Audience: Talk partner or small group.

Outcome: Children articulate key facts and vocabulary about fish and aquatic habitats,
preparing ideas and language for a non-chronological report.

2. Aquarium Experts Panel: Exploring and Justifying Information

Activity: Children take on the role of aquarium experts responsible for explaining different
aspects of Alba’s life. Groups are assigned a focus such as:

Habitat and environment

Diet and predators

Life cycle and lifespan

Interesting facts about Alba

Each group discusses and prepares a short spoken explanation for the class. Other pupils listen
and ask questions such as:

“Why do you think that?”

“How do we know this?”

“Could there be another explanation?”

This encourages pupils to consider different viewpoints and build on others’ ideas.

Purpose: To deepen understanding of Alba’s life and practise explaining information clearly.
Audience: Whole class.

Outcome: Children articulate and justify information about Alba while responding thoughtfully
to questions and alternative viewpoints.

3. Exhibit Rehearsal Carousel: Structuring the Information Board

Activity: Children orally rehearse the content of their aquarium information board before
writing. With a talk partner, they practise explaining their sections using clear structure:
Heading: “Habitat”, “Diet”, or “Amazing Facts”.

Information: Key facts explained clearly for visitors.

Explanation: Why the fact is interesting or important.

What might people in Rome be saying about Caesar?

Why might some characters admire him while others fear him?

What events could happen that might change Rome’s future?

Children speculate about what characters might say, feel, or argue about, building a bank of dramatic
language and dialogue ideas that could appear in a play script.

Purpose: To generate ideas, dialogue, and dramatic vocabulary for a play script.

Audience: Talk partner or small group.

Outcome: Children articulate possible character viewpoints and develop vocabulary and ideas that can
be used when writing dialogue.

2. Character Council: Exploring Motives and Viewpoints

Activity: Children take on the roles of key characters such as Caesar, Brutus, Cassius, and a Roman
citizen. In small groups, they discuss questions such as:

Why might the conspirators want to stop Caesar?

How might Brutus feel about betraying Caesar?

What might ordinary Romans think about what is happening?

Groups then share their ideas with the class, explaining their character’s thoughts and decisions.
Pupils listen to others’ ideas and ask questions such as:

“Why does your character think that?”

“What might happen if they choose differently?”

Purpose: To explore characters’ motives, feelings, and perspectives before writing dramatic scenes.
Audience: Whole class.

Outcome: Children explain and justify characters’ thoughts and actions, preparing them to write
convincing dialogue and stage directions.

3. Scene Rehearsal Carousel: Developing Dialogue and Stage Directions

Activity: Children orally rehearse a short dramatic scene before writing their play script. With a partner
or small group, they act out and discuss how the scene could unfold.

They practise structuring their play script orally:

Start: Introduce the scene and setting (e.g., A dark night in Rome).

Middle: Characters speak and respond to each other using dialogue.

End: The scene builds tension or reveals an important decision.

Children experiment with tone of voice, pauses, and dramatic language to bring the characters to life.

Purpose: To rehearse dialogue and scene structure orally before writing a play script.
Audience: Talk partner or small group.
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Children take turns presenting their ideas as if they were museum guides explaining the exhibit
to visitors.

For the greater depth outcome, pupils imagine a short video clip playing beside the display and
rehearse a voiceover script, for example:

“This is Alba, a fish that has lived for over one hundred years...”

“Watch how she moves slowly through the water...”

Purpose: To structure and rehearse the information board content and voiceover script orally
before writing.

Audience: Talk partner or small group.

Outcome: Children produce well-structured information for a non-chronological report,
explaining key facts about Alba clearly and engagingly.

Outcome: Children create structured dramatic scenes with clear dialogue and stage directions, ready to
develop into a written play script.

English Writing Assessment Overview
Assessment Outcomes:
To write an information board for an exhibit in an aquarium.

English Writing Assessment Overview

Assessment Outcomes:
To write a playscript for part of the story

Animal including humans
BIG Questions: What can scientific investigation reveal about the role of teeth, the digestive
system, and food chains in maintaining life?

Enquiry Questions:

E1l: Why do we have different shaped teeth?

E2: What can we tell about an animal from looking at its teeth?
E3: What happens to our food when we eat it?

E4: Can models help us understand human processes?

E5: Why are food chains important?

Substantive Knowledge:
e Scribe the simple functions of the basic parts of the digestive system in humans,
e Identify the different types of teeth in humans and their simple functions,
e  Construct and interpret a variety of food chains, identifying producers, predators and
prey.

Disciplinary knowledge:
e  Asking relevant questions and using different types of scientific enquiries to answer
them,
e  Setting up simple practical enquiries, comparative and fair tests

Living things and their habitats
BIG Questions: What can scientific enquiry teach us about how living things are classified, how
environments change, and how these changes affect survival?

Enquir

uestions:

E1l: Is it helpful to group living things?

E2: What types of animals live in the local area?

E3: What is special about our local environment?

E4: What dangers are posed to habitats and the environment?
E5: How can we develop the local area to protect living things?

Substantive Knowledge:

Recognise that living things can be grouped in a variety of ways,

Explore and use classification keys to help group, identify and name a variety of living things
in their local and wider environment,

Recognise that environments can change and that this can sometimes pose dangers to living
things.

Disciplinary knowledge:

Asking relevant questions and using different types of scientific enquiries to answer them,
Setting up simple practical enquiries, comparative and fair tests,
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e Making systematic and careful observations and, where appropriate, taking accurate
measurements using standard units, using a range of equipment, including
thermometers and data loggers,

e  Gathering, recording, classifying and presenting data in a variety of ways to help in
answering questions,

e Recording findings using simple scientific language, drawings, labelled diagrams,
keys, bar charts, and tables reporting on findings from enquiries, including
oral/written explanations, displays or presentations of results and conclusions,

e  Using results to draw simple conclusions, make predictions for new values, suggest
improvements and raise further questions,

e Identifying differences, similarities or changes related to simple scientific ideas and

e Making systematic and careful observations and, where appropriate, taking accurate
measurements using standard units, using a range of equipment, including thermometers
and data loggers,

e Gathering, recording, classifying and presenting data in a variety of ways to help in answering
questions,

e Recording findings using simple scientific language, drawings, labelled diagrams, keys, bar
charts, and tables,

e Reporting on findings from enquiries, including oral/written explanations, displays or
presentations of results and conclusions,

e Using results to draw simple conclusions, make predictions for new values, suggest
improvements and raise further questions,

¢ |dentifying differences, similarities or changes related to simple scientific ideas and

processes,
e  Using straightforward scientific evidence to answer questions or to support their processes,
findings. e Using straightforward scientific evidence to answer questions or to support their findings.
Enrichment Human digestion experiment School Habitat Safari
Focus: Observation and explanation Focus: Observation, classification, local environment
Activities: Children to complete the Investigating Human Digestion activity following adult Take pupils on a habitat exploration walk around the school grounds.
instruction. Activities: Search for living things in different microhabitats (grass, soil, trees, under logs), record
Enrichment Outcome: Enhances understanding and ability to explain the process of human observations in field notebooks, identify organisms using simple classification keys.
digestion. Enrichment Outcome: Children develop skills in systematic observation and identifying living things in
real environments.
Making toothpaste investigation
Focus: Observation and debate Scientist Field Study
Activities: Children to make homemade toothpaste (with and without Sodium Bicarbonate) to Focus: Scientific enquiry and data collection
explore the role of an abrasive agent in toothpaste to clean enamel. Pupils conduct a simple field investigation into which habitats contain the most living things.
Enrichment Outcome: To further knowledge of importance in oral hygiene to protect teeth. Activities:
Compare areas such as grass, soil and paved surfaces. Count the number of organisms found. Record
results in tables and bar charts.
Enrichment Outcome: Develops skills in data collection, recording and analysis.
Oracy 1. Teeth Detectives Talk: Investigating the Function of Teeth 1. Living Things Talk: Grouping and Classifying Organisms

Activity: Children explore images or models of human teeth and animal skulls. In pairs or small
groups, they discuss:

What different types of teeth can we see?

What shape are the teeth?

What job might each type of tooth do when we eat food?

How might teeth help animals eat different types of food?

Children share their ideas and compare similarities and differences between the teeth of
humans and animals.

Activity: Children explore images or specimens of a variety of living things such as plants, insects, birds,
and mammals. In pairs or small groups, they discuss:

What similarities and differences can we see between these living things?

How could we group them?

What features help us decide which group they belong to?

Children suggest different ways of grouping the organisms and explain their reasoning to their partner
or group.




East Farleigh Primary School

Curriculum Map Summer Term: Year 4

Purpose: To develop pupils’ understanding of the different types of teeth and their functions
through observation and discussion.

Audience: Talk partner or small group.

Outcome: Children articulate how different teeth help humans and animals eat and begin to
link tooth shape to function.

2. Digestive Journey Talk: Explaining What Happens to Food

Activity:

Children imagine the journey food takes through the human body. Using diagrams or models of
the digestive system, pupils work in small groups to discuss and sequence the process:

Where does the digestion process begin?

What happens to the food in the mouth, stomach, and intestines?

Why are these parts important for helping our bodies get nutrients?

Children explain the stages of digestion aloud and discuss how each part of the digestive
system contributes to the process.

Purpose: To support pupils in understanding and explaining the functions of the main parts of
the human digestive system.

Audience: Small group or whole-class sharing.

Outcome: Children verbally explain the process of digestion using appropriate scientific
vocabulary and a clear sequence of events.

3. Food Chain Builders: Explaining Relationships in Ecosystems

Activity:

Children are given pictures or cards showing plants and animals from different habitats.
Working in pairs or small groups, they construct simple food chains and discuss:

Which organisms are producers?

Which animals are predators or prey?

What might happen if one part of the food chain disappeared?

Groups explain their food chains to the class and justify how energy moves between living
things.

Purpose: To develop pupils’ understanding of food chains and the relationships between
producers, predators, and prey.
Audience: Talk partner, small group, or whole class.

Purpose: To develop pupils’ understanding that living things can be grouped in different ways based on
observable characteristics.

Audience: Talk partner or small group.

Outcome: Children explain how living things can be classified and justify the groups they create using
observable features.

2. Habitat Explorers Talk: Investigating the Local Environment

Activity: During or after a local environment investigation (e.g., exploring the school grounds), children
discuss what they observed about living things and their habitats. In pairs or small groups, they
consider:

What animals or plants did we find in this environment?

What features of the habitat help these living things survive?

Why might certain animals or plants live in this location?

Children share their observations and compare findings with other groups.

Purpose: To support pupils in describing local habitats and explaining how environments support
different living things.

Audience: Small group or whole-class sharing.

Outcome: Children verbally describe the living things found in their local environment and explain how
habitats meet the needs of those organisms.

3. Classification Key Talk: Identifying Living Things

Activity: Children work with simple classification keys to identify plants or animals. In pairs, they talk
through the steps of the key and discuss questions such as:

What features does this living thing have?

Which question in the key should we answer next?

What group does this organism belong to?

Children explain their reasoning as they move through the key and identify the organism.

Purpose: To develop pupils’ understanding of how classification keys are used to group and identify
living things.

Audience: Talk partner.

Outcome: Children explain how classification keys work and use observable characteristics to identify
organisms.
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Outcome: Children explain how food chains work and identify the roles of different organisms

within them.

Assessment End of Unit Assessment Task End of Unit Assessment Task
Outcome: Teeth, Digestion & Food Chains Learning Poster / Mind Map Outcome: Classification, Environments & Survival Learning Poster / Mind Map
Assessment Purpose: To assess pupils’ understanding of the key scientific knowledge and Assessment Purpose: To assess pupils’ understanding of the key scientific knowledge and working
working scientifically skills from the unit on teeth, the digestive system, and food chains, scientifically skills from the unit on classification, environmental change, and survival, enabling them to
enabling them to synthesise learning from across the sequence of lessons and answer the synthesise learning from across the lessons and answer the
Big Question: What can scientific investigation reveal about the role of teeth, the digestive Big Question: What can scientific enquiry teach us about how living things are classified, how
system, and food chains in maintaining life? environments change, and how these changes affect survival?

History Invasion

BIG Question: How did the different invasions of Britain change the way people lived and what traces of those times can we still see today?

Key Questions

Can you sequence significant dates about significant invasions of Britain dating back to AD400?

Can you sequence significant dates about the invasions of the Middle Ages?

Can you explain the cause, consequence and impact the Saxon, Angles and Jutes invasion?

Can you explain the impact of the Saxon, Angles and Jutes invasion on the Kingdoms of our country?
Can you construct a profile of a significant leader using a range of historical sources?

Can you explain how life in Anglo-Saxon Britain changed?

Can you explain the impact of the Anglo-Saxon invasion on life today?

L1:
L2:
L3:
L4:
L5:
L6:
L7:
L8:
L9:

Can you interpret a primary source and understand how the context in which it was written influences the writer’s viewpoint?

L10: Can you describe the significance and impact of power struggles on Britain in regard to the Viking invasion?

L11: Can you interpret a primary source and understand how the context in which it was written influences the writer’s viewpoint?

L12: Can you present a thoughtful selection of relevant information in a historical report, fictional narrative, in-depth study or by answering a range of historical questions?

Substantive knowledge:

During the period AD 410-1066, Britain came under attack from the Picts, Scots, Anglo-Saxons, Vikings and finally the Normans.

Timelines help us to understand longer or more complex periods of time by breaking significant events or periods into smaller parts and arranging them chronologically. They can also help us
to identify cause and effect.

The Saxons, Angles and Jutes invaded from Germany, the Netherlands and Denmark, forcing Britons to take on Anglo-Saxon ways or move west to Cornwall or Wales.

As the Anglo-Saxons settled across England, they created seven kingdoms that fought between themselves for power.

Over time, the seven Anglo-Saxon kingdoms merged into the five main kingdoms of East Anglia, Kent, Mercia, Northumbria and Wessex.

In the sixth century AD, the Pope sent a monk called Augustine to Britain, where he converted an Anglo-Saxon king to Christianity and became the first Archbishop of Canterbury.

The Anglo-Saxons brought their own beliefs, gods and rituals to Britain and Christian beliefs were pushed aside until Irish and Roman missionaries worked to convert the kings to Christianity.
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e As Christianity spread across Anglo-Saxon Britain, many monasteries were built where monks and nuns prayed, farmed, studied and created artworks such as manuscripts. The monasteries
became very wealthy.

e  Anglo-Saxon peasant farmers, ceorls and slave families grew their own food and made their own clothes. They also produced surplus crops and goods to trade for things they couldn’t make.

e  Anglo-Saxons had to keep law and order, pursuing and punishing criminals themselves.

e  Anglo-Saxon words and place names still exist today.

e  The Anglo-Saxons recorded a set of laws, which were the first steps towards creating the legal system used in Britain today.

e  The Vikings travelled by long ships to raid English monasteries because they were wealthy and unprotected. They attacked monks, stole precious items and captured slaves.

e Primary sources contain the life experiences, thoughts, opinions and beliefs of their writers or creators, which can affect the information included and the way that people and events have
been depicted.

e Disciplinary knowledge:

e  Sequence significant dates about events within a historical time period on historical timelines.

e  Explain the cause, consequence and impact of invasion and settlement in Britain.

e  Construct a profile of a significant leader using a range of historical sources.

e  Present a thoughtful selection of relevant information in a historical report, fictional narrative, in-depth study or by answering a range of historical questions.

e Describe the significance and impact of power struggles on Britain.

e Interpret a primary source and understand how the context in which it was written influences the writer’s viewpoint.

e  Present a thoughtful selection of relevant information in a historical report, fictional narrative, in-depth study or by answering a range of historical questions.

e Toilet roll timelines,
e Living as an Anglo-Saxon day (within Forest School Day learning).
e  Visit to Rochester Cathedral inc. train ride to explore religion in Anglo-Saxon.

1. Timeline Talk: Sequencing the Invasions of Britain

Activity: Children work in pairs or small groups with cards showing significant events and dates from AD 410-1066, including the arrival of the Anglo-Saxons, the spread of Christianity, Viking raids, and
the Norman invasion. Pupils discuss:

Which events happened first and which came later?

How can we organise these events on a timeline?

What connections can we see between earlier and later events?

Groups place the events in chronological order and explain their reasoning to the class.

Purpose: To develop pupils’ understanding of chronology and help them recognise the sequence of key invasions and settlements in Britain.
Audience: Talk partner or small group.
Outcome: Children explain how historical events are organised on a timeline and identify the sequence of significant invasions.

2. Kingdoms and Conquest Discussion: Explaining Causes and Consequences

Activity: Children discuss the reasons why groups such as the Saxons, Angles, and Jutes came to Britain. In small groups, they consider:
Why did these groups invade or settle in Britain?

What happened to the people already living there?

How did the invasion change the way people lived?
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Groups discuss how Anglo-Saxon settlements led to the formation of different kingdoms and share their ideas with the class.

Purpose: To support pupils in understanding the causes and consequences of invasion and settlement in Britain.
Audience: Small group or whole-class discussion.
Outcome: Children explain how invasions changed the political and social landscape of Britain.

3. Historical Character Talk: Building a Leader Profile

Activity: Children investigate a significant historical figure, such as an Anglo-Saxon king or missionary. Using historical information and sources, pairs discuss:
Who was this person?

What role did they play in history?

Why might they have been important during this time?

Children share their findings and explain how the actions of individuals influenced events in Anglo-Saxon Britain.

Purpose: To develop pupils’ ability to interpret historical information and construct an understanding of significant individuals.
Audience: Talk partner or small group.
Outcome: Children explain the significance of a historical leader and describe their role in shaping events.

End of Unit Assessment Task

Outcome: Anglo-Saxons & Vikings Learning Poster / Mind Map

Assessment Purpose:

To assess pupils’ understanding of the key substantive and disciplinary knowledge from the Invasion History unit, enabling them to synthesise learning from across the sequence of lessons and answer
the Big Question: How did the different invasions of Britain change the way people lived and what traces of those times can we still see today?

Objectives covered in terms 3 and 4

Warp and weft

Lesson 1 —Textiles through time
By the end of this lesson children should know:

e The ancient Egyptians wove cloth on horizontal looms on the floor. Iron Age weavers
used vertical looms and wove colourful, patterned fabric. Roman weavers wove
fabric in the shape of the clothing they wore. Anglo-Saxons and Vikings wove
colourful, patterned braid on small tablet looms. Victorian looms were powered
driven. Modern looms use new technology to make a wide range of natural and
synthetic fabrics

Lesson 2 — Exploring yarn
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By the end of this lesson children should know:
e  Visual qualities of a yarn can include its colour, elasticity, pattern and texture.

Lesson 3 —Warp and weft
By the end of this lesson children should know:
e Weaving is a crafting technique used to make decorative and functional fabrics and
artworks.
e  The visual elements of line, pattern and colour are an important part of the weaving
process.

Lesson 4 — Design and patterns
By the end of this lesson children should know:
e  Weaving is a crafting technique used to make decorative and functional fabrics and
artworks.
e  The visual elements of line, pattern and colour are an important part of the weaving
process.

Lesson 5 — Creating wall hangings
By the end of this lesson children should know:
e  Weaving is a crafting technique used to make decorative and functional fabrics and
artworks.
e  The visual elements of line, pattern and colour are an important part of the weaving
process.

Design and make a healthy snack

Research 1 —What is a healthy snack?

Research 2 — Discuss importance of healthy eating.

Design — Create a recipe.

Create — Produce the healthy snack.

Create — Produce a packaging design for the healthy snack.

Evaluate — Explore the effectiveness of the creation against the design brief.

Melody Makers: Fluency, Harmony and Ensemble Performance
Theme: Developing confident musicianship through tuned instruments — recorders, keyboards
and tuned percussion

Lesson 1: Precision and control — refined instrumental technique
Focus: Improving accuracy, tone quality, and fluency across tuned instruments.

Sound Architects: Genre, Composition and Ensemble Performance
Theme: Exploring musical styles, creating compositions, and performing with tuned instruments

Lesson 1: Genre awareness — how music changes across styles
Focus: Identifying features of different musical genres and styles.
Listening:
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Listening: Minuet in G Major — children focus on clarity of melody, steady tempo, and
precision in ensemble-style writing typical of Baroque music.

Activity: Children revisit recorder, keyboard, and tuned percussion techniques with focus on:

clean note transitions

accurate pitch placement

controlled tempo consistency

They perform extended warm-up patterns including stepwise and small interval movement.
Assessment: Can children play with accuracy and minimal hesitation? Is tone controlled and
consistent across instruments?

Lesson 2: Reading extended melodies and phrasing

Focus: Interpreting longer melodic phrases with expression and accuracy.

Listening: Ode to Joy — children identify melodic structure, repetition, and phrasing within
Classical style melody writing.

Activity: Children perform 8-16 beat melodies using notation. Focus on:

phrasing and musical breathing

smooth melodic movement

accurate rhythm over longer sequences

Children begin to self-monitor and refine performance.

Assessment: Can children maintain accuracy over extended phrases? Do they demonstrate
awareness of phrasing and flow?

Lesson 3: Harmony and musical texture

Focus: Understanding and identifying harmony within layered music.

Listening: Canon in D — children explore how layered entries and repeating harmonic
progressions create rich texture in Baroque music.

Activity: Children explore harmonic playing through:

simple broken chords on keyboards

tuned percussion harmonic intervals (e.g. C and G together)

recorder harmony lines (where appropriate)

Assessment: Can children identify and describe harmonic elements in music? Can they
maintain a harmonic role within a group?

Lesson 4: Ensemble independence and balance

Focus: Maintaining independent parts while achieving ensemble balance.

Listening: Canon in D — children explore how layered entries and repeating harmonic
progressions create rich texture in Baroque music, reheres different patterns and versions of

Take Five — jazz (irregular time feel, improvisation, rhythmic interest)

Eye of the Tiger — rock (strong pulse, driving rhythm, repeated motifs)

Dance of the Sugar Plum Fairy — classical ballet (tuned percussion prominence, light texture)

Activity: Children identify and compare features of each genre (tempo, rhythm, instruments, mood).
They experiment with playing short patterns on their instruments that match each style.

Assessment: Can children describe key features of different genres? Can they adjust their playing style
to match mood and character?

Lesson 2: Motivic development — building musical ideas

Focus: Creating and developing short musical motifs.

Listening: Star Wars Main Theme — children identify repeating motifs and how they are developed
across the piece.

Activity:

Children create short 3—-5 note motifs on their instruments and develop them by:

Repeating, changing rhythm, changing pitch and motif direction and changing dynamics
Assessment: Can children create and adapt a musical motif in different ways?

Lesson 3: Introduction to composition — structured musical ideas

Focus: Composing short structured pieces using tuned instruments.

Listening: Clair de Lune — children explore mood, texture, and expressive use of harmony and melody.
Activity: Children begin a structured composition in pairs or small groups using: a simple melodic idea
(recorders/keyboards), harmonic support (tuned percussion/keyboard chords or drones), rhythmic
layer (optional percussion patterns), Focus on planning structure (e.g. A—B—A or verse/chorus style).
Assessment: Can children organise musical ideas into a simple structure? Do they understand different
musical roles?

Lesson 4: Composition development — layering and texture

Focus: Developing compositions through layering and refinement.

Listening: Bohemian Rhapsody — children explore contrasting sections, texture changes, and layered
sound.

Activity: Children refine compositions by: adding harmonic layers, balancing instrumental roles,
improving transitions between sections and adjusting dynamics and tempo for effect

Assessment: Can children improve and refine their composition? Do they understand how texture
affects musical impact?

Lesson 5: Rehearsal, structure and performance preparation
Focus: Refining compositions for performance with accuracy and balance.
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CanoninD

Activity: Children perform in layered groups:

melodic line (recorders/keyboards)

harmonic support (tuned percussion/keyboards)

rhythmic underpinning (tuned percussion)

Focus on listening across parts and adjusting volume and timing for balance.

Assessment: Can children maintain their part independently while staying in ensemble? Do
they adjust to improve balance?

Lesson 5: Listening and analysis — structure and musical intention

Focus: Analysing structure, texture, and expressive choices in orchestral music.

Listening: Children rehearse and perform small sections of Canon in D in small groups, peer
assessment and whole class critique — next steps and improvements (Oracy Skills)

Activity: Children respond through structured listening tasks:

identify sections (themes and contrasts)

describe texture (thick/thin, layered/single line)

recognise changes in dynamics, tempo, and orchestration

Assessment: Can children identify structure and explain how musical elements are used for
effect?

Lesson 6: Final performance and critical evaluation

Focus: Performing fluently and evaluating musical effectiveness.

Activity: Groups perform final ensemble pieces using:

recorders (melodic line)

keyboards (melody and harmony)

tuned percussion (harmonic/rhythmic support)

Children then evaluate performances using musical vocabulary such as fluency, balance,
accuracy, harmony, texture, and expression.

Assessment: Can children perform fluently and cohesively as an ensemble? Can they evaluate
musical quality using accurate musical terminology?

Listening: In the Hall of the Mountain King — children analyse structure, crescendo, and ensemble

build.

Activity: Children rehearse compositions focusing on: ensemble timing and coordination,

dynamic control, accurate melodic and harmonic parts, smooth transitions between sections - peer
feedback is used to improve clarity and balance.

Assessment: Can children rehearse effectively and improve their performance based on feedback?

Lesson 6: Final performance and musical evaluation

Focus: Performing composed music and evaluating musical success.

Listening: Pirates of the Caribbean: He's a Pirate — children evaluate tension, drive, structure, and
orchestral layering.

Activity: Groups perform final compositions using: recorders (melody), keyboards (melody/harmony),
tuned percussion (harmonic/rhythmic support)

Children evaluate: effectiveness of composition structure, balance and ensemble performance and
use of genre for inspiration

Assessment: Can children perform fluently as an ensemble and explain compositional choices using
musical vocabulary?

Computing

Photo Editing
National curriculum:

e  Select, use, and combine a variety of software (including internet services) on a range
of digital devices to design and create a range of programs, systems, and content that
accomplish given goals, including collecting, analysing, evaluating, and presenting
data and information,

Repetition in games
National curriculum:
e  Design, write, and debug programs that accomplish specific goals, including controlling or
simulating physical systems; solve problems by decomposing them into smaller parts,
. Use sequence, selection, and repetition in programs; work with variables and various forms
of input and output,
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e  Use technology safely, respectfully, and responsibly; recognise
acceptable/unacceptable behaviour; identify a range of ways to report concerns
about content and contact.

Education for a Connected World
Self-image and identity
e | can explain how my online identity can be different to my offline identity.

e  Use logical reasoning to explain how some simple algorithms work, and to detect and correct
errors in algorithms and programs,

e  Select, use and combine a variety of software (including internet services) on a range of
digital devices to design and create a range of programs, systems and content that
accomplish given goals, including collecting, analysing, evaluating and presenting data and
information.

Spanish At Home/At the Café: Summer Holidays:
e  Room function and description (size, number, colour, extended with further adjectives) e Introduction seasons
e  Café role play, greetings, ordering food and paying e  Consolidation of the year’s learning
e Exploring summer holiday activities
e | Future tense ‘l am going to...’
RE What can we learn from religions about deciding what is right and wrong? Why do some people think that life is a journey? What significant experiences mark this?
(Extended over 2 terms — see spring 2) e Suggest why some people see life as a journey and identify some of the key milestones on
e  Give examples of rules for living from religions and suggest ways in which they might this journey.
help believers with difficult decisions. . Describe what happens in Christian, Jewish, and/or Hindu ceremonies of commitment and
e Make connections between stories of temptation and why people can find it difficult say what these rituals mean.
to be good. e Suggest reasons why marking the milestones of life are important to Christians, Hindus
e  Give examples of ways in which some inspirational people have been guided by their and/or Jewish people.
religion. e Link up some questions and answers about how believers show commitment with their own
e Discuss their own and others’ ideas about how people decide right and wrong. ideas about community, belonging and belief.
PE Fundamentals Y3/4 Rounders
Key Skills: Key Skills:

. Physical: balance, run, dodge, hop, jump, skip,

e Social: respect, collaboration, support and encourage others,

. Emotional: determination, perseverance, honesty,

e  Thinking: select and apply, observation, provide feedback, comprehension.

L1: To develop balancing and understand the importance of this skill.

L2: To develop technique when running at different speeds.

L3: To develop agility using a change of speed and direction.

L4: To develop technique and control when jumping, hopping and landing.
L5: To develop skipping with a rope.

L6: To apply fundamental skills to a variety of challenges.

. Physical: underarm and overarm throw, catch, bowl, track a ball, field and retrieve a ball, bat,
balance, run,

e Social: collaboration, communication, co-operate, support and encourage others,

. Emotional: honesty, fair play, confidence, determination,

e Thinking: comprehension, select and apply skills, tactics, make decisions.

L1: To develop throwing and catching with accuracy and apply these to a striking and fielding game.
L2: To develop bowling and learn the rules of the skill within this game.

L3: To develop batting technique and understand where to hit the ball.

L4: To develop fielding techniques and apply them to game situations.

L5: To play different roles in a game and begin to think tactically about each role.
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Tennis

Key Skills:

e  Physical: throwing, catching, forehand, backhand, rallying

e  Social: co-operation, support and encourage others, collaboration, respect

° Emotional: perseverance, honesty, determination

e  Thinking: identifying strengths and areas for improvement, reflection, select and apply,
comprehension, use tactics.

L1: To develop racket and ball control.

L2: To develop returning the ball using a forehand and understand when to use it.
L3: To develop the backhand and understand when to use it.

L4: To keep a continuous rally going showing increased technique.

L5: To use and apply rules and simple tactics.

L6: To understand and use rules to manage a game.

L6: To apply skills and knowledge to compete in a tournament.

Athletics:

Key Skills:

e Physical: pace, sprint, jump for distance, throw for distance

e Social: collaboration, leadership

. Emotional: perseverance, determination, honesty,

Thinking: reflection, observing and providing feedback, exploring ideas, comprehension

L1: To develop stamina and an understanding of speed and pace in relation to distance.
L2: To develop power and speed in the sprinting technique.

L3: To develop technique when jumping for distance.

L4: To develop power and technique when throwing for distance.

L5: To develop a pull throw for distance and accuracy.

L6: To develop officiating and performing skills.

RSHE

Unit 5: Relationships

Knowledge:
e  Know some reasons why people feel jealousy,

e  Know that jealousy can be damaging to relationships,

e  Know that loss is a normal part of relationships,

e  Know that negative feelings are a normal part of loss,

e Know that memories can support us when we lose a special person or animal,

. Know that change is a natural part of relationships/ friendship,

e  Know that sometimes it is better for a friendship/ relationship to end if it is causing
negative feelings or is unsafe.

Social and Emotional Skills:

e Can identify feelings and emotions that accompany jealousy,

e  (Can suggest positive strategies for managing jealousy,

e  Can identify people who are special to them and express why,

e  Canidentify the feelings and emotions that accompany loss,

e  (Can suggest strategies for managing loss,

e  Can tell you about someone they no longer see,

e  Can suggest ways to manage relationship changes including how to negotiate.

Unit 6: Changing Me

Knowledge:
e Know that personal characteristics are inherited from birth parents and this is brought about by an

ovum joining with a sperm,

e  Know that babies are made by a sperm joining with an ovum,

e  Know the names of the different internal and external body parts that are needed to make a baby,

e  Know how the female and male body change at puberty,

e  Know that personal hygiene is important during puberty and as an adult,

e Know that change is a normal part of life and that some cannot be controlled and have to be
accepted,

e  Know that change can bring about a range of different emotions.

Social and Emotional Skills:

e  Can appreciate their own uniqueness and that of others,

e Can express how they feel about having children when they are grown up,

e Can express any concerns they have about puberty,

e Can say who they can talk to about puberty if they are worried,

e Can apply the circle of change model to themselves to have strategies for managing change,
e  Have strategies for managing the emotions relating to change.




